Tealby School’s Curriculum

The word curriculum is derived from the Latin word meaning ‘racecourse’ or race and has come to mean a general course of direction

Aspire, Believe; Achieve

— We want our pupils to move from us, confident, curious, articulate, creative, independent and well-prepared for their next
stage We want to produce collaborators, innovators, leaders and, more than anything else, young people who understand what it is to
be human.

The Principles of Our Curriculum

Our Curriculum is...
-Balanced
-Rigorous
-Coherent

-Vertically Integrated
-Appropriate
-Relevant

Curriculum - the umbrella term denoting the totality of the learning experience of children in our school. Purpose: WHY are we delivering this curriculum?
Pupils are at the heart of this vision.

We believe that our curriculum must encourage pupils to...

Our curriculum model — Our planning will start with the consideration of purposes and
values, with content and methods selected to be fit for purpose. We adapt evidence based
pedagogy to suit our pupils.

connect the outside world with the learning world of the pupils.

help pupils understand how their learning fits in to the ‘bigger picture’.
We recognise that this approach can be complex and demanding, but we appreciate the teach pupils how they learn and why knowing things is important.

levels of engagement and excellent outcomes it delivers. inspire a ‘love of learning’.

We want to describe our pupil’s work as genuinely brilliant! - understand that our school community is the soul of our society and that
we are all responsible for it.

“We find it exciting. It is the chance to be creative and come up with brilliant things to do
with the children, and when it’s done, staff and pupils get the sense of satisfaction that
comes from having created something interesting, exciting and new.”




Intent: Our aim is to plan and teach an inspiring and memorable curriculum that provides pupils with powerful knowledge. To set the scene for learning that is active and

teaching that is inspirational.

We seek to implement this by delivering great lessons informed by cognitive science; great explanations; core knowledge and concepts, hinterland illustrations (the examples,
anecdotes that pupils don’t need to remember accurately but provide the richness of their understanding and contribute to the richness of their understanding); lots of
retrieval practice, frequent low stakes quizzing and dual coding; as well as explicitly teaching pupils how to learn and develop metacognitive strategies.

Explicit details to be shared in official documents, Curriculum Display and on the school website.

Curriculum framework — the documents Curriculum Provision — the systems and structures
(NC/Policy/LTP) that outline the structure established in our school to organise teaching.

of the curriculum and its purposes.
HOW are we going to achieve this?
WHAT content will be taught and what will
be learned? * timetabling

* organisation

* groupings

* planning formats/journaling etc.

* planning processes

* mastery — developing expertise
*curriculum pace

*SEND - consideration for vulnerable groups
*non-negotiables (feedback &
marking/presentation/display etc.)

Pedagogy — teaching strategies and Assessment — the methods used to judge
learning opportunities planned to the extent of our pupil’s learning.
achieve the aims and fulfil the planned The word assessment is derived from the
curriculum framework. Latin to ‘sit alongside’. The process of
gaining an insight into what our pupils
HOW we will teach and How pupils will know, understand and can do as a result of
learn. what we have taught them.
* teaching methodologies *formative assessments: afl to ascertain
*cognitive science whether pupils have ‘got it’ and to what
* planning depth. Informs where the learning and
* stimulus work needs to go next.
* knowledge organisers *summative assessments
* vocabulary & etymology * SATs/NFER/White Rose/standardised
*core learning assessments/internal & external
*hidden curriculum moderation.
*evaluative assessment—has our teaching
been effective?

Whose curriculum is it? Who is it for?
*Important to consider the dichotomies

Knowledge V Skills is better seen as the balance between different types of knowledge
that are all essential for a meaningful education.

We believe Knowing THAT something, knowing HOW something and knowing and
understanding how the structures and approaches to inquiry all come together to provide
an all rounded ‘outcome of learning’.

Teachers at Tealby will both teach directly and facilitate inquiry learning depending upon
the nature of the task being undertaken. Balance and relevance are crucial.

We aim to create a curriculum that creates the conditions for these skills to develop
alongside the acquisition of knowledge because we can’t learn, develop or practise a skill
without applying it to a piece of knowledge...

and,

Choice and organisation of curriculum content — our curriculum follows a
themed approach, with project-based units providing opportunities to deliver
the majority of the curriculum. It has relevance to the outside world when
appropriate and encourages pupils to work as a team towards a specific
outcome.

We have key drivers that focus the direction of our curriculum and key driving
questions that are the spine of our project-based units.

Additionally, we use the core concepts of PSHE & R.E to centralise the two
subjects and make them the heart of our curriculum.




if we attempt to teach children the knowledge without concerning ourselves with the skill,
then we are reducing the subject matter to nothing more than a ‘body of facts’ to be
remembered.

“It’s not about linking subjects with each other, but about finding the
concepts that allow us to thread everything together.”

Our Identity: What makes Tealby so special?

1) A curriculum that stimulates creativity and ownership, where the children become
experts in their own learning:

-creative themes/projects that the children find exciting - MOE/Contextualised
Learning/Purpose/a sense of wonder is paramount

- rich curriculum - a mix of knowledge and skills

-the opportunity to learn from the point of view of an ‘expert’

2) A family focused school where children and staff support each other and are happy in
their learning.

-pupil engagement is high

-children are happy and secure at school

-positive attitudes to learning.

-hands on learning opportunities are frequent

-pupil voice/pupil elect — assembles, school meeting, buddies, ambassadors etc.

-the older pupils nurture and care for the younger pupils

- core values are at the heart of our school

-pupils are proud of their school and relish sharing their positive experiences

-all pupils are given the support that they need through different programs such as: Elsa,
Friends, S&L - Elklan

3) Ensuring that pupils experience enrichment opportunities beyond the core subjects are
a priority for our school.

-trips (near and far) that bring the world to life — Rand Farm Residential Y3, Edale Residential
Y4/5, London Residential Y6, Young Voices, other day trips to enhance the projects &
Pantomime etc.

-forest school/outdoor learning/wildwood craft

-music lessons — all pupils to leave the school being able to play at least the
keyboard/recorder competently.

-Sporting opportunities are of a wide variety — frequent winners in local tournaments
-opportunities to work alongside experts — RAH, Young Journalists, ROH,

-visits to the theatre, Royal Opera House, Royal Albert Hall etc.

Core Concepts of PSHE
Adversity Consequences Freedom Passion Spirituality
Beauty Creativity Friendship Peace Stewardship
Belief Democracy Happiness Poverty Strength
Belonging Discrimination Identity Power Sustainability
Care Diversity Individuality Pride Tradition
Change Dreams Influence Protest Transformation
Choice Duty Integration Truth Resilience
Class Equality Judgement Reform Responsibility
Cohesion Failure Justice Sacrifice Rights
Common-good Fairness Love Trust Weakness
Community Faith Loyalty Value Wealth
Compassion Fear Media Virtue Well-being
Conflict Forgiveness Morality Segregation Wisdom
Consent Free-will Oppression Service Prejudice

Our Core Values
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Curriculum Policy - the Prescribed Curriculum/ The written curriculum, embodied in the NC, our school’s documents. The official Curriculum.

Described Curriculum/ Intended Enacted Curriculum — what we are actually
Curriculum — what we say as a school | observed teaching.
that we teach.

Evidence:
Evidence: *Work in books
*Long Term Planning *lessons
*Weekly Timetables *displays
*Lesson scaffold/slides *journals
*Success criteria *website
*Provision Mapping *pupil voice

*Pupil progress

Received Curriculum/Learned
Curriculum — the ‘bottom line’
curriculum; what our pupils actually
learn.

This is the most important curriculum
of all; but it is also the most difficult
one to quantify, and the one over
which we have the least control.

Hidden Curriculum — virtually
everything that happens in our school
that is not subject to reflection and
intention.

*non-academic learning we actively
promote, through the attitudes, values
and culture of our school.

*the physical environment of our
school building and grounds.

*the social environment of our school —
high expectations of
conduct/behaviour.

Basic skills: the core essence of what we want our pupils to achieve.

To Speak clearly and confidently convey ideas

To read and communicate ideas in writing efficiently and effectively
To calculate efficiently and apply skills to solve problems

e To use new technologies confidently and purposefully

Generic skills: the skills needed to become an effective learner

Active Learning: A desire to learn Creative Thinking:
e To seek out and enjoy challenges e To ask questions to extend thinking
e To collaborate with others e To generate ideas and explore possibilities
e To show commitment and perseverance o

e To assess themselves and others

To overcome barriers by trying out alternatives and adapting or developing ideas.




Autumn Term: Focus on Geography, Science & D.T.

INVESTIGATING

Spring Term: A focus on History & RE

DISCOVERING

CREATING

Summer Term: A focus on the Arts and Music

An example from the skills and assessment document:

EC ence

Progression of Learning

Curriculum 2020

Autumn Term
‘Investigate’

Themed Skills:

- ARecognise their roles os Global citizens

- commurnicate their legrning in relevant woys

- Show o commitment to justice
- Show empathy

- Recogmise that they can impoct their environment ond community

PLANTS

AMIMALS,
INCLUDING
HUMANS

EVERYDAY
MATERIALS

SEASOMAL CHAMNGES LIVING THINGS AMND

THEIR HABITAT

ASSESSMENT

Y1

“ldentify and name
& variety of common
wild and garden
plants, including
decidusus and
ayergresn treas

* ldentify and
describe the basic
structure of a
waristy of comman
flawering plants,
including treeas

“ldentify and name a
waristy of comman
animals including fish,
amphibians, reptiles,
birds and mammals

* ldentify and name a
wariaty af animals [Fish,
amphibians, reptiles,
birds and mammals
incduding petsh

T ldentify, name, drae
and label the basic
parts of the human
bady and say which

part af the bady i=
assaciated with each
sEnse

*Distinguish between an object
and the material from which it is
made

* ldentify and name a variety of
everyday materials, including
wood, plastic, glass, metal,
watar, and rack

* Describe the simple physical
praperties of a variety of
everyday materials

* Compare and group together
a variety of averyday

materials an the basic of their
simple physical properties

* Observe changes

across the 4 seasons

* Obseree and

describe weather
asmociated with the seasans

“Begin to ask questions to cladfy thinking about why something
happens

*Begin to describe observations using some basic scientific
wistabulary

*Obserds aspects of science and begin to identify simple patterns

and haw
day length varies.

EXPECTED

*Begin to use abservations and basic research to develop a
response to an enguiry guestion

“Begin ta develop ways to collect and record data

*Reflact an what they have observed and begin to give explanations
using & developing range of

scientific vocabulary.

*Begin to penerate simple conclusions based an abrervations amd
nwestigations

EXCEEDING

*Begin to cataparise ideas or statements into things that can be
inwestigated and things that can't

{introduce terms enquiry and investigation)

*Begin ta apply simple measuring equipment to record chservations
in am investigation (can be

narn-standard units)

*Begin to use previows knowledge to predict the outcome of &
simple scientific investigation

*Begin to summarise their observations using some basic scientific
Banguage




Project Overview:

Through identifying core
concepts, it allows us to
decide which aspects of the
curriculum content we
might adopt, which bits we
might adapt and which bits
we might ignore

Enchanted Woodland: "All Creatures Great and Small”

Driving Question: If you go down to the woods today, who do you think you'll find?

PHSE project
themes:

-Feeling positive about ourselves
-knowing what improves and harms our natural, local and built up envircnments and learn about how people look after them.

Core concepts
for this

Beauty, Belonging, Care, Duty, Responsibility and Common-good.

This is the ‘hook’ for the
Mantle of the expert part
of the

project - an opportunity to
provide pupils with a
problem to solve or help
with. This is the moment
that pupils help to ‘steer’
the learning.

project:

Enguiry Do humans have a respensibility to protect nature and wildlife?

Question to

launch Whot will you use to engoge ond hook the pupil’s ottention? Maontie opportunity?

-0 story

A good way to explore
a concept is to use

and make connections
to their world.

learning:
- lettar from someone asking for help
-0 trip to the woodiand...
etr.
Threshold What is a human?
concept What does it mean to be responsible?
questions: How can we protect something?

Ideas pupils nead
to understand to
be able to access
the knowledge in

What/where is nature?

Who is in charge of the wildlife and animals?

What dangers might the woodland face?

‘Where do we fit into this? What is our duty? Role to play? How can we help?

This Driving question has
to be unpicked with the
pupils. It allows the group
to explore the key
concepts and kick start the
pupils’ curiosities and
desire to find out more,
with the opportunity to
develop further lines of
enquiry. The importance
here is that the pupils get
to ask questions and offer
ideas that ‘drive’ the
learning.

children’s experiences —>

the project.
“This list is not exhaustive
Links to R.E. What do religious stories tell us about caring for our world?
What does it mean to be human?
What does it mean to belong?
Iz everyone the same or are we all special?
Community Consider roles in the community —who could you involve in the project to support, guide, engage and motivate the pupils and possibly appraise their
Links: work at the end of the project. Connecting the project to the real world of work and sharing job opportunities etc.

Threshold concepts are
what the pupils need to
understand in order to
fully grasp the bigger
picture.

Our projects’ culminate in authentic outcomes with a ‘critical’ audience — this celebration of learning can take on a variety of forms: an exhibition/a museum, a gallery etc.

This learning is shared with parents and stakeholders from the community and is a positive incentive. Links with the local community enhances this approach as by the time

pupils reach year 6 they will have worked with a variety of different careers/models. Thus giving them a sense of understanding and appreciation of a range of occupations

and professions. This results in an exposure to an incredible range of rich vocabulary. Our projects are bursting with language and a deep understanding of what it all means.

We are constantly developing the range of opportunities available to our children and surrounding them with people who have made a career out of their interests, talents

and passions. This means they can develop a formidable range of language whilst at the same time experiencing what is out there in the world for themselves.




Subject Rationale: an example from the History Rationale

TEALBY PRIMARY SCHOOL

Subject Rationale: History

Context for
learning:
National
curriculum

dnoud seas

Coherence

of Key Concepts:
what we are ziming
to achieve

Threshold concepts:
challenges/

barriers in pupils
learning

Key skill: what they will be able to do to understand the context

substantive

Knowledge:

what we want pupils
o kniaw aboat the

leaming cantext.

substantive
concept:

Fary nari that
hidp pupds ks
aurien of 1ha
sutslanoe of
hitery and the
contanl ey ane

Vocabulary:
list not exhaustive

{diversity]

* Analyse photographs or pictures of people or events in the past and
identify differences in the ways of life.

abaut the world.

i g bl
Changes within | Chronological * Order and sequence *Sort artefacts into ‘then” and 'now’, asking and answering questions to Memory Box: Change Tirmae, events, chronology,
Ii‘ living memory understanding — what * The language of demonstrate their thinking -Life events e.g. timeline, memory
| should be i it really like at that description * Seguence events and artefscts into chronological order hirth, siblimg's birth,
linked to time? " Self - awareness. haliday, first day of
changes in schaal...
national life * Awareness of the past | Sequence events, photographs and artefacts into chronaological order -Changes over time
L] Understanding within closer time boundaries .. Transpart, boys,
Mo will this b chronology technalagy...
delivered —
throwgf which
r.He'.n':*e? Historical enguiry - * Opinions and ideas * Begin to analyse stories about the past and discuss the difference Memory Box: Lelebration Party, celebration, refigion,
fapic] *Using evidence differ in people. betwesn fact and fiction. -Celabratians and culture, hirthday, wedding,
*Communicating ideas *Cause and effect * Begin to use a range of sources of information, making appropriate special events Dirweadi, Christening, Hanukah,
Memary Box whiat can we infer from observations about what they have noticed Christmas
the past? * Dewelop an understanding of the different ways to represent the past
*Cause and using photos, ies, ICT, drama, art etc.
consequence * What are good * Understand seme of the different ways the past can be represented
Cvents, decisions or questions? * Collect and wse some relevant material to develop a picture of a past
developments * What is a source? event.
i the pest produce later | “Why people behave in | * Discuss the effectiveness of sources of information
actions, different ways * Handle a range of sources of information, asking and answering
results or effects *People's lives are all questions to demonstrate their thinking
different {past and
Continuity and change - * Being different * Create a timeline using common words and phrases related to the Memory Box: identity Baby, toddler, child, teenager,
Some things change * Being similar passing of time -How people change adult, senior
aver time and * Reality * ldentify and reflect some of the differences between people 'then” and | aver time citizen, living, alive,
athers remain the same. | ® Change o’ -Living things remembering, dying
*Simnilarity / Difference ’TH'I‘I-M,];IM *m:mmmdmmmmwwmm -Hurman Senses: parent, sight; eyes, hearing,
weithin a periodfsituation | time passing of time haw humans learn ears, nose, smell, toudh,




Our curriculum is continuous.
Not just a sequence or a chronology,
but,
a narrative — a narrative over time.
A good narrative has the effect of keeping multiple strand ‘spinning’ at once, therefore earlier stage of learning stay in pupils’ memory longer. This means that they form
the ‘backdrop’ through which we interpret new learning.
So, with knowledge being so important and imperative to achieving Mastery, we must consider carefully our effectiveness at the planning stage.
We will help all our pupils to be better learners using the model below.

Dual Coding

¥ Using visual and verbal in-
Cogrli‘l'i‘ue I.Gad Theor'f formation to strengthen the
chance of new information
being retrieved later,
N

-z Working Memory Stages of

Retrieval Practice

¥ Interleaved Practice

d d * Varied Practic
_< *® Schemas o0 >_ aried Practice

Metacognition l Questioning

I ¥ Spaced Practice

[ Long-Term
o - Sequencing Concepts &

R o i) Memory % ARR)
~ - S Modelling

* Small steps

¥ Scaffolds (worked examples)

¥ Models

Pupils remember material more easily if they know something about the content already. Knowledge is planned explicitly before the critical thinking of a project gets
underway to ensure that it makes links/connection (schemas) with the information stored in pupil’s long-term memory, which is then added to their LTM and frees up
room in their working memory.




DETERMINATION RESPECT INSPIRATION

An example of a Curriculum NS EXCELLENCE

et 8 reboldion? - Caa 200 werld witha pedettinet, 3 thoaght or = bées?
1 i . » robasdion - f P ety P
Project Content overview: e et ik

Icr * Mo ds/cea dacie elaenes & Suplie anT

Letter writing * Mawioarts ualeed laoguage?

Diary Recounts /Biographical < ko da ticke pyk hak ST

PEIS = opt

Emall . »

Presentations

Assemblies

Warkshops - for ather pupils
Class Meetings

Whole School Meetings

LUsing Mathematics SRopert - oppves afuat,
s sun s e Lyt trnds 3 atradehs Bies 10 s aby diages base the cene shuape ot ca thea,

Teachinng the & T theeeh matbersatiol learriig
~ Vhoseciat - rwowre atha ete.

Using Mathe with; *Location of dgrificat art glberton arcnd fhe warlid *Tod ot ey mvece thay 2 ige ol orignT *Trawe| Kniox, popalatin &
Budgcts torarien. Prossntation of dhacsueries - which ooecds they waat to vidi? whawiig. Maw masy peapls love
Timelines & - 05 war wead 10 Wl aed cupert hach .2
Statistical data

Distance fcapacity farea & perinseter
measure

Supplies ~quantity

Data gathering

Using 1ICT:

Research - using search engines and
refining words and phrase cholces to RE Blocks
ensure that you gather the mformation

quickly. Art & Religiva...
Communication throegh Emall fword Symbals & meaning
processing, ppt/skype etc. Josvalissic Neves Toanr
Data logging - link with mathematics. A new Givess 200 10 be trakeod. SRR
Repzetinng oo key events hajsiing e the scheol Remafmbrance Dy
Blog/Viag - web loggi Each bedd oen 1o siend ot a newsdetter for cladilren wsd peronls - v ths o Ewrczone
B ng
poralile crferpise oppoeuney?
Anopportuniy t Wogvion e dily ewenty L e class i they walnhd,
R s Qutside the

Cassroom Learning:
Geographical fovss - peasinle field tripto
Walesby to gather satural materiaks
Yorkshire PARK :
Landon - National Gallery, Tate M, Saatchi

Organising a workshop for younger pupils. |y azsemblies - courage s our focus

Do you know your curriculum — what are the | Do you know how the curriculum is being delivered across all | Do you know what impact your curriculum is | Do you have evidence that pupils build on prior
reasons behind its design? year groups? having on pupils’ knowledge and learning as they progress at points of transition
understanding? and across year groups?
- 3D curriculum - Curriculum Projects: - Pupil engagement is high (despite - We have documents that are
- 6 principles of curriculum design Autumn Term Focus — science, geography and DT covid restrictions to continuous beginning to document as we go along
- PSHE at the heart Spring Term Focus — History/RE provision from Y2 upwards) the core concept coverage.
- Supporting children to develop Summer Term Focus — The Arts and Music - Retrieval Practice is embedded as a | - Project Overviews/newsletters
themselves as a whole and understand | - MOE approach throughout all projects tool for learning, helping pupils to - The progression docs show teachers
their place in the world. - Knowledge and key skills to be taught across the | understand and use metacognitive what should have been taught
school using a coherent progression. strategies. previously, so that they can build on
- Project ‘Big-Books’ to encapsulate this prior knowledge.
the depth of learning across the
curriculum projects.




senior leaders (intent)

subject leads/teachers (implementation)
pupils (implementation and impact)
governors (intent and impact)

Lesson observations are not an in-depth or central part of the triangulation
process — the work scrutiny and teacher/pupil discussions carry more weight in
our monitoring process. This is beneficial in ensuring that leaders look at the
quality of learning over time and not individual lessons.

A new model of lesson study was due to be introduced in March 2020, however
due to the nature of its structure and organisation we will postpone until

Tealby School’s Curriculum Audit:
Autumn Term 2020*

1a There is a clear and coherent rationale for the curriculum design?

September 2021.
2 3 4
Major Coverage is This aspect of
weaknesses sufficient but the curriculum
evident either there are some | is embedded
in leadership, weaknesses with minor
coverage or overallin a points for
progression. number of development.
Weaknesses examples. Leaders are
are not Weaknesses taking action to
identified. are identifies, remedy minor
but not yet shortfalls.
remedied.

1b Rationale and aims of the curriculum design are shared across the school and fully
understood by all — they are displayed and understood.

1c Curriculum leaders show understanding of important concepts related to curriculum
design, such as knowledge progression and sequencing of concepts

1d Curriculum coverage allows all pupils to access the content and make progress through
the curriculum

2a The curriculum is at least as ambitious as the standards set by the national
curriculum/external qualifications

2b Curriculum principles include the requirements of centrally prescribed aims

2c Reading is prioritised to allow pupils to access the full curriculum offer




2d Mathematical fluency and confidence in numeracy are regarded as preconditions of
success across the national curriculum

3a Subject leaders at all levels have clear roles and responsibilities to carry out their role in
curriculum design and delivery

3b Subject leaders have the knowledge, expertise and practical skill to design and
implement a curriculum

3c Leaders at all levels, including governors, regularly review and quality assure aspects of the
curriculum and subject areas to ensure that it is implemented sufficiently well

4a Leaders ensure that ongoing professional development/training is available for staff to ensure
that curriculum requirements can be met

4b Leaders enable curriculum expertise to develop across the school

5a Curriculum resources selected, including textbooks, serve the school’s curricular
intentions and the course of study and enable effective curriculum implementation

5b The way the curriculum is planned meets pupils' learning needs

5c¢ Curriculum delivery is equitable for all groups and appropriate

5d Leaders ensure that interventions are appropriately delivered to enhance pupils’ capacity
to access the full curriculum

6a The curriculum has sufficient depth and coverage of knowledge in the subjects

6b There is a model of curriculum progression for every subject

6¢ Curriculum mapping ensures sufficient coverage across the subject over time

7a Assessment is designed thoughtfully to shape future learning. Assessment is not
excessive or onerous

7b Assessments are reliable. Teachers ensure systems to check reliability of assessments in
subjects are fully understood by staff




7c There is no mismatch between the planned and the delivered curriculum

8 The curriculum is successfully implemented to ensure pupils’ progression in knowledge —
pupils successfully ‘learn the curriculum’

9 The curriculum provides parity for all groups of pupils

Curriculum Quality Model for Tealby School

Rationale

Intent Ambition

Concepts

Curriculum

quality Subject leadership

Subject
knowledge

Implementation Equitable delivery

Planning the
progression model

Breadth and
depth

Assessment

Content is sequenced to ensure that components of knowledge lead to
conceptual understanding.







